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MRA PREFACE TO THE
REVISED MOE READING OBJECTIVES
For several years, the Michigan Reading
Association (MRA) has worked cooperatively with the Michigan Department of
Education (MDE) in the revision of the
reading objectives which form the basis
for state-wide assessment. This cooperative effort has resulted in an improvement
in the objectives, as reflected in the following revised MDE comprehension objectives.
Despite this improvement, however,
the MRA continues to have reservations
regarding the MDE assessment program in
reading. These can be discussed in terms
of global concerns and, relative to the
most recent MDE revision, intra-objective concerns.

Reading Assessment and the Goals of
Reading. Any set of objectives reflects

the view of reading held by the objective
writers since, by agreeing to set forth
what should be tested, they are specifying
what they think is important in reading.
In short, the objectives reflect the writers'
view of the goals and purpose of reading
instruction.
The MDE reading objectives have always focused on the process of reading
rather than the product; the emphasis has
been on reading skills generally and, in the
most recent revision which follows, on
comprehension skills. Hence, it can be
inferred that the MDE views the purpose
of reading as the teaching of skills, particularly comprehension skills.
This position conflicts with the MRA,
which takes a product view of reading
instruction; for us, the goal of reading is
the creation of citizens who use reading
for functional and recreational purposes.
In short, the ultimate goal is citizens who
DO read. Within this framework, the
MRA sees skill acquisition as an important means for achieving the goal with
some pupils but the skills are not the end
in themselves.
Consequently, the MRA suggests that
the MDE assessment of reading is limited.
In addition to skills, we should also be
assessing the product by determing the
degree to which Michigan children use
reading as an integral part of their lives.
Judging instructional success by assessing
skill acquisition alone is misleading since,
as classroom teachers well know, some
children who can do the skills do not
read functionally and recreationally while
other children who cannot do the skills
are successful readers. In short, therefore,
skill acquisition is not synonymous with
reading success and should not be the
sole basis for determining the effectiveness of instructional programs.

GLOBAL CONCERNS

The MRA has reservations about the
assessment program which go well beyond
an objective-by-objective or item-by-item
analysis of the State Assessment Test
itself. These global concerns focus on the
implications of the current assessment
program and fall into eight categories.
The Purpose of the Reading Assessment. Whenever a test is given to a child,

its purpose should be clearly stated;
everyone should know precisely what
instructional decisions will be made after
the test results are analyzed. Will the test
results be used for individual pupil diagnosis? for funding special compensatory
programs? for justifying legislative action?
for evaluating teachers? for some other
purpose?
The MRA feels that this basic tenet
of testing has not been clearly addressed
by the MDE. Consequently, the purposes
of the test have been obscured.
The implication seems to be that the
test itself is stable but that the purposes
for the test are fluid. The MRA is concerned about this fluidity regarding test
purpose since the assessment program can
only be evaluated effectively when considered within the framework of how the
results will be used. Since we do not have
a clear statement of purposes, we cannot
evaluate whether the test will yield appropriate data.

The Breadth of the Test Format. The
Michigan Assessment Test has always used
an objective, multiple-choice format. The
implication seems to be that either (1}
all that is worth assessing can be measured
in an objective test or (2) there are no
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reliance on only cognitive dimensions
but, that by assessing only comprehension,
the MOE does not adequately describe
even the cognitive aspects of reading.

other effective measures which could be
used.
The MRA rejects both implications.
Regarding the first, many important aspects of reading cannot be captured
within an objective-type testing format.
The clearest example is the product
aspects of reading addressed in the foregoing section, although many aspects of
comprehension also fall into this category.
Regarding the second, recently developed
non-objective testing techniques are available and are currently being used in other
states to measure those aspects of reading
which cannot be assessed with multiplechoice items.
Consequently, the MRA is concerned
that the MOE's view of test format is
too narrow. Since much that is important
in reading cannot be effectively measured
in the current format, supplementary
techniques should be explored to broaden
the assessment program's yield of data.
Influences

on

Reading

Growth.

Implications for individual differences.

The MOE reading objectives are organized
into three categories: third grade objectives, sixth grade objectives and ninth
grade objectives. Such an arrangement
implies that children should master each
of these skills by the time they complete
the third, sixth and ninth grades.
This organization concerns the MRA
since it implies a denial of individual
developmental growth. We know that
different children learn at different rates
and that instruction is successful to the
extent that it matches a child's particular
learning rate. We also know that the
traditional "lock-step" view of graded
instruction in this country makes it difficult for teachers to implement such
individualized instruction. As part of its
efforts to promote good teaching, the
MRA is concerned about any educational
movement which further discourages individualization. The current assessment
program is one such movement; the gradeby-grade arrangement which implies that
specific skills must be mastered by specific times is, in the view of the MRA, a
regressive rather than a progressive step
in achieving the goal of individualization.
Implications for Instruction. The MOE
does not mandate that the reading objectives be taught nor do they mandate that
instruction be carried out in any particular manner. However, by assessing each
of the reading objectives, the MOE is
intentionally or unintentionally telling
each teacher in Michigan that these skills
ought to be taught. Further, by basing
the test on objectives, the MOE implies
that teachers should employ objectivebased instruction in a diagnostic-prescriptive model. Consequently, the MRA is
concerned that the current MOE assessment program represents subtle coercion
regarding both what and how to teach.
Since it has been well established that
there is neither a single "best" list of
reading skills which all teachers should
use nor a single "best" method of instruction which all teachers should follow,
the MRA resists such implied coercion.
Dissemination of Test Results. It has
been an MOE policy to distribute the
annual results of the Michigan Assessment

A

fourth global concern of the MRA is the
implied relationship between the objectives and the influences on reading
growth. As we all know, learning to read
is an exceedingly complex task. A child's
success or failure in achieving reading
success will be influenced by his cognitive
abilities, by affective considerations and
by the environment in which he lives, to
name just a few. The MOE reading objectives, however, focus only on the cognitive dimensions in the form of comprehension skills. The implication seems to
be that if the skill objectives specified by
the MOE are effectively taught to all
children, reading growth will result. In
contrast, the MRA views skills acquisition
as only one of many important foci of a
good instructional program in reading.
Scope of the Cognitive Dimensions.

While the MOE objectives focus on the
cognitive dimensions of learning to read,
they only reflect one of these dimensions: comprehension. While the MRA
certainly supports an emphasis on comprehension in reading instruction, it is
nevertheless true that reading requires
more than just comprehension. It also
involves literary understandings and more
skills relating to study skills and content
area reading than are reflected in the
current revision of the MOE objectives.
The MRA, consequently, is not only concerned that the objectives imply a narrow
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sion of reading than is currently
included;
6. an assessment program which encourages and promotes individualization and minimizes the "lockstep" tendencies in reading instruction;
7. an assessment program which actively encourages teachers to employ
variety and innovation in both content and methodology; and
8. an assessment program which not
only reports but also interprets the
test results for the public.

Test. This is as it should be. However, in
publishing these results, the impression
has been left that these represent a comprehensive picture of reading achievement
in Michigan. This is misleading.
As was stated earlier, the reading
assessment program has many gaps. It
does not test all reading skills; those
which are included are assessed in what
amounts to isolated situations, and the
test ignores almost completely the degree
to which children use reading or their
affective response to reading.
Consequently, because the current
absence of information to the contrary
leads the public to assume that these data
represent a true picture of reading achievement, the MRA is concerned with the
way the test results are presented. We
suggest that the MDE should assume a
responsibility not only for reporting the
findings but alsc, of clearly interpreting
them. By so doing, citizens of the state
would have a clear understanding of what
is and is not being measured and the
extent to which these test data reflect
the state of reading achievement in
Michigan.
Summary. The MRA is not opposed to
assessment testing per se nor are we
opposed to the particular set of reading
objectives which follow. We are concerned, however, that the assessment
program and the reading objectives be
set within an acceptable global framework. Toward this end, we suggest that
the MDE, together with the MRA and the
teaching profession generally, strive for
the following:
1. an assessment program which clearly
states what instructional decisions
will be made once the test data are
collected;
2. an assessment program which measures not only skills but the extent
to which children use reading for
functional and recreational purposes;
3. an assessment program which uses a
variety of testing techniques to
produce a broad base of data;
4. an assessment program which acknowledges the various dimensions
which influence the ease with which
a child learns to read;
5. an assessment program which measures more of the cognitive dimen-

INTRA-OBJECTIVE CONCERNS

The foregoing represents MRA's global
concerns regarding the MDE assessment
of reading. However, given the MDE
revised reading objectives and the fact
that they are going to be used in the next
cycle of assessment testing, what rec~mmendations could the MRA make to Improve the objectives themselves? The
following represents the MRA response
to the new objectives and includes both
general and item-specific comments.
General Comments. The MRA has
three general comments regarding the
MDE revised reading objectives, which
focus exclusively on comprehension.
The first regards the nature of comprehension itself. The MDE seems to be
assuming that comprehension can be
viewed in terms of discrete skills. This,
however, is an open question. There is
currently much conjecture and research
which views comprehension not as a
piece-by-piece acquisition process but as a
holistic one. While the issue is not settled,
the MDE can expect some reaction to
their skill-by-skill presentation of comprehension.
The second comment is closely related
to the first. At the best of times, comprehension is an extremely difficult phenomenon to measure; it is particularly
difficult currently because of the fluid
nature of our present knowledge of comprehension. Recent research and newlyinitiated studies in information-processing, psycholinguistics and other emerging
fields cause us to learn something new
about comprehension almost every day.
Consequently, no sooner do we determine
what to measure than it is necessary to
revise our decision in light of new infor:..
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mation. A state-wide assessment test
focusing on comprehension must remain
cognizant of this and revise frequently if
it is to remain valid.
The third general comment concerns
the "measureable-ness" of much that we
call comprehension. As was noted earlier,
much of comprehension cannot be effectively measured with objective testing.
Consequently, as long as the MDE continues to limit its assessment techniques
to objective-type tests, some of what
ought to be measured in comprehension
must be neglected because it does not
lend itself to multiple-choice test items
and large group testing situations.
Item-Specific Comments. The following are the revised selected reading objectives developed jointly by the MRA and
MDE and proposed for use in the assess-.
ment program.

(Editor's Note: Representatives of MRA
and MDE met recently to review and
revise the MDE Reading Objectives. These
objectives form the basis for the revised
MEAP Test which will be piloted in 1978
and administered to all students in 1979.)

MRA STUDY CONFERENCE ON
READING ASSESSMENT AND EVALUATION
December 2, 1977
Mercy College Conference Center
9:00 A.M. - 3:00 P.M.
SPEAKERS: Dr. Roger Farr, I.ndiana University
Dr. Michael Beck, Psychological Corporation
and other special guest consultants
Contact Clarence Brock, St. Clair ISO, for registration information
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SELECTED READING OBJECTIVES PROPOSED FOR USE BY THE MICHIGAN DEPARTMENT OF EDUCATION
IN THE MICHIGAN EDUCATION ASSESSMENT PROGRAM (Draft 10/77)

I. Competency: Vocabulary Meaning

(0

O'l

Measurable Behavior (3rd Grade)

Measurable Behavior (6th Grade)

Measurable Behavior (9th Grade)

By the end of the third grade, the student
will be able to:

By the end of the sixth grade, the student
will be able to:

By the end of the ninth grade, the student
will be able to:

A. Determine the meaning of a word in a
sentence whose meaning has been affected by prefixes.

A. Determine the meaning of a word in a
sentence whose meaning has been affected by prefixes.

A. Determine the meaning of a word in a
sentence whose meaning has been affected by common prefixes.

B. Determine the meaning of a word in a
sentence whose meaning has been affected by suffixes.

B. Determine the meaning of a word in a
sentence whose meaning has been affected by suffixes.

B. Determine the meaning of a word in a
sentence whose meaning has been affected by common suffixes.

C. Determine the meaning of a word that has
multiple meanings, depending on its use
in a sentence.

C. Determine the meaning of a word that
has multiple meanings, depending on its
use in a sentence.

C. Determine the meaning of a word that
has multiple meanings, depending on its
use in a sentence.

D. Identify a word that has a similar meaning to another word (identifying synonyms).

D. Identify a word that has a similar meaning to another word (identifying synonyms).

D. Identify a word that has a similar meaning to another word (identifying synonyms).

E. Identify a word that has an opposite
meaning to another word (identifying
antonyms).

E. Identify a word that has an opposite
meaning to another word (identifying
antonyms).

E. Identify a word that has an opposite
meaning to another word (identifying
antonyms).

F. Thtermine the meaning of a word on the
basis of the context of a sentence.

F. Determine the meaning of a word on the
basis of the context of a sentence.

F. Determine the meaning of a word on the
basis of the context of a sentence.

11. Competency: Literal Comprehension

Measurable Behavior (3rd Grade)

Measurable Behavior ( 6th Grade)

Measurable Behavior (9th Grade)

By the end of the third grade, the student
will be able to:

By the end of the sixth grade, the student
will be able to:

By the end of the ninth grade, the student
will be able to:

A. Read a selection using a knowledge of
structure of the language including syntactic and semantic clues (cloze procedure).

A. Read a selection using a knowledge of
the structure of the language including
syntactic and semantic clues (doze procedure).

A. Read a selection using a knowledge of
the structure of the language including
syntactic and semantic clues (doze procedure).

B. Identify the stated main idea within a

B. Identify the stated main idea within a
selection.

B. Identify the stated main idea within a

C. Identify details that support the main
idea of a selection.

C. Identify details that support the main
idea of a selection.

C. Identify details that support the main
idea of a selection.

D. Identify information within 1 a selection
on the basis of recall.

D. Identify information within a selection
on the basis of recall.

D. Identify information within a selection
on the basis of recall.

. E. Identify the sequence within a selection.

E. Identify the sequence within a selection.

E. Identify the sequence within a selection.

F. Identify stated cause and effect relationships within a selection.

F. Identify stated cause and effect relationships within a selection.

F. Identify stated cause and effect relationships within a selection.

G. Identify stated likenesses and differences
within a selection.

G. Identify stated likenesses and differences
within a selectio,n.

G. Identify stated likenesses and differences
within a selection.

H. Identify the meaning of a sentence based
on punctuation - periods, commas, question marks, exclamation marks, and quotation marks.

H. Identify the meaning of a sentence based
on punctuation - periods, commas, question marks, exclamation marks, and quotation marks.

1

selection.
<.O
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selection.

Ill. Competency: Inferential Comprehension

tO
00

Measurable Behavior (3rd Grade)

Measurable Behavior ('6th Grade)

Measurable Behavior (9th Grade)

By the end of the third grade, the student
will be able to:

By the end of the sixth grade, the student
will be able to:

By the end of the ninth grade, the student
will be able to:

A. Infer the main idea of a selection.

A. Infer the main idea of a selection.

A. Infer the main idea of a selection.

B. Infer the cause and effect relationships
within a selection.

B. Infer the cause and effect relationships
within a selection.

B. Infer the cause and effect relationships
within a selection.

C. Predict the probable outcome of a selection.

C. Predict the probable outcome of a selection.

C. Predict the probable outcome of a selection.

D. Infer details that support the main idea of
a selection.

D. Infer details that support the main idea
of a selection.

D. Infer details that support the main idea
of a selection.

E. Infer the sequence within a selection.

E. Infer the sequence within a selection.

E. Infer the sequence within a selection.

F. Infer likenesses and differences within a
selection.

F. Infer likenesses and differences within a
selection.

F. Infer likenesses and differences within a
selection.

G. Draw conclusions from given information.

G. Draw conclusions from given information.

G. Draw conclusions from given information.

H. Identify relationships of words (analogies).

H. Identify relationships of words (analogies).

H. Identify relationships of words (analogies).

I. Make inferences about characters in a
story.
(Measurable Behavior (9th Grade)
IV. Competency: Critical Reading Skills

Measurable Behavior (3rd Grade)

Measurable Behavior (6th Grade)

By the end of the ninth grade, the student
will be able to:

By the end of the third grade, the student
will be able to:

By the end of the sixth grade, the student
will be able to:

A. Determine the author's major purposes
for a selection.

A. Determine the author's purpose for a
selection.

A. Determine the author's purposes for a
selection.

B. Distinguish between fact and opinion.

B. Distinguish between fantasy and reality.

B. Distinguish between fact and opinion.

C. Determine the author's viewpoint from a
selection.

C. Determine the author's viewpoint from a
selection.

D. Identify examples of propaganda techniques.

V. Competency: Related Study Skills

Measurable Behavior (3rd Grade)

Measurable Behavior (6th Grade)

Measurable Behavior (9th Grade)

By the end of the third grade, the student
will be able to:

By the end of the sixth grade, the student
will be able to:

By the end of the ninth grade, the student
will be able to:

A. Identify the major use of dictionaries,
tables of contents, and glossaries.

A. Identify the major uses of dictionaries,
encyclopedias, atlases, newspapers, magazines, telephone books, tables of contents,
glossaries, indexes, maps, graphs, charts,
and tables.

A. Identify the major uses of dictionaries,
encyclopedias, atlase,s, newspapers, magazines, telephone books, thesauruses, almanacs, card catalogues, periodical guides,
tables of contents, glossaries, inde~es,
maps, graphs, charts, tables, appendixes,
footnotes, and bibliographies.

B. Locate information within reference
materials using dictionaries, tables of contents and glossaries.

B. Locate information within reference
materials using dictionaries, encyclopedias, atlases, newspapers, magazines, telephone books, tables of contents, glossaries, indexes, maps, graphs, charts, and
tables.

B. Locate information within reference
materials using dictionaries, encyclopedias, atlases, newspapers, magazines, tele~
phone books, thesauruses, almanacs, card
catalogues, periodical guides, tables of
contents, glossaries, indexes, maps, charts,
graphs, tables, appendixes, footnotes, and
bibliographies.

co
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C. Follow written directions.

C. Follow written directions.

D. Summarize a selection.

D. Summarize a selection.

E. Organize information in an outline form.

E. Organize information in an outline form.

F. Alphabetize words correctly through the
second letter.

F. Use alphabetizing skills to locate information in common references.

VI. Competency: Positive Responses to Reading

0
0

Measurable Behavior (3rd Grade)

Measurable Behavior (6th Grade)

Measurable Behaviors (9th Grade)

By the end of the third grade, the student
will demonstrate her/his enjoyment of reading by:

By the end of the sixth grade, the student
will demonstrate her/his enjoyment of reading by:

By the end of the ninth grade, the student
will demonstrate her/his enjoyment of reading by:

A. Reading materials of her/his choice during
free time, both in school and at home.

A. Reading materials of her/his choice during
free time, both in school and at home.

A. Reading materials of her/his choice during free time, both in school and at home.

B. Going frequently to places where reading

B. Going frequently to places where reading

materials are available, such as libraries,
reading rooms, book sales, and book
exchanges.

materials are available, such as libraries,
reading rooms, book sales, and book
exchanges.

B. Going frequently to places where reading
materials are available, such as libraries,
reading rooms, book sales, and book
exchanges.

C. Requesting reading materials in addition
to those assigned by the teacher.

C. Requesting reading materials in addition
to those assigned by the teacher.

C. Requesting reading materials in addition
to those assigned by the teacher.

D. Responding to the opportunity to talk
about and/or discuss what he/she has read.

D. Responding to the opportunity to talk
about and/or discuss what he/she has
read.

D. Responding to the opportunity to talk
about and/or discuss what he/she has
read.

E. Taking part in creative activities related to
reading such as puppet shows, dramatizations, creative dramatics, art/music activities, creative writing activities, investigative activities, and so on.

E. Taking part in creative activities related
to reading such as puppet shows, dramatizations, creative dramatics, art/music
activities, creative writing activities, investigative activities, and so on.

E. Taking part in creative activities related
to reading such as puppet shows, dramatizations, creative dramatics, art/music
activities, creative writing activities, investigative activities, and so on.
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HOT LINE ADVISORS
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Elementary Reading Difficulties
Gerald Jennings
Roosevelt Elementary
5550 Dennis
Stevensville, Ml 49127
Available : 6: 30 - 9: 30 nightly
(616) 926-2964

Community Resource Consultant
Lonnie D. McIntyre
Michigan State University
201 G Erickson Hall
East Lansing, Ml 48824
Available: 8:00 - 5:00 daily
(517) 355-1732

Elementary Reading Materials (K-8)
Terre Davis
Central Middle School
200 Alma Street
Sparta, Ml 49345
Available: 8:30 - 4:00 daily
(616) 887-8211

Reading Support Funding
Richard Aronson
Riverview Community Schools
17800 Kennebec
Riverview, Ml 48192
Available: 1 9 :00 - 3: 00 daily
(313) 282-8600

Administration of
Reading Program
Kenneth Carlson
Godwin Heights Schools
15-36th Street, S.W.
Wyoming, Ml 49508
Available: 8:30 - 5:00 daily
(616) 245-0461

Secondary Reading Materials (9-12)
Mary Jo Birks
Congress School
140 Congress, S.E.
Grand Rapids, Ml 49506
Available: 9:00 - 3 : 30 daily
(616) 386-5151

Content Reading Secondary English

Peter Sanders
225 College of Education
Wayne State University
Detroit, Ml 48202
Available : Monday, 1 : 00 - 3:30
Wednesday, 1:00 - 3 :30
(313) 577-0914
Reading in Mathematics
Virginia S. Muraski
Grand Valley State Colleges
Allendale, Ml 49401
Available: 9:00 - 4 : 00 daily
(616) 895-6611, Ext. 139
Reading in the Social Studies
Milan Marich
1008 School of Education
The University of Michigan
Ann Arbor, Ml 48109
Available: Monday, 1: 00 - 4 : 00
Tuesday, 3:00 - 4:00
(313) 763-0282

Content Area Peading ( K-8)
Laura Roehler
Michigan State University
215 Erickson Hal I
East Lansing, Ml 48824
Available: 9:00 - 4:00 daily
(517) 353-8763

Testing
Jo Ann Panter
Traverse City Public Schools
Traverse City, MI 49684
Available: 8:00 - 4:00 daily
(616) 947-8929, Ext. 259

Reading in Science
Henry Triezenberg
1911 Chamberlain, S.E.
Grand Rapids, Ml 49506
Available : 1: 00 - 4: 30 daily
(616) 245-8618

Karen Urbschat
Lake Orion Community Schools
315 N . Lapeer Street
Lake Orion, Ml 48035
Available : 8:30 - 4:30 daily
(313) 693-6271

Elementary Reading Difficulties
Barbara Ross
Bay-Arenac Intermediate S. D.
4228 Two Mile Road
Bay City, Ml 48706
Available: Monday, 1:004:30
Friday, 8:00 - 12 noon
(517) 686-4410

Secondary Reading
Charles Peters
Oakland Intermediate School District
2100 Pontiac Lake Road
Pontiac, MI 48054
Available: 8:30 - 5:00 daily
(313) 858-1946

Modalities (Learning Styles)

Reading Laboratories
James T. Rutledge
Genesee Intermediate School District
2413 W. Maple Ave.
Flint, Ml 48507
Available: 9:00 - 4:00 daily
(313) 767-4310
Listening Skills
Kenneth C. Paulin
Department of Speech
Northern Michigan University
Marquette, Ml 49855
Available: 8:00 - 5:00 daily
(906) 227-2046 or (906) 227-2705
Books - Media
Pat Slocum
Michigan State Library
P.O. Box 30007
Lansing, MI 48909
Available : 8 :00 - 5:00 daily
(517) 374-9631
Potpourri - Elementary
Gerald Duffy
201 Erickson Hall
Michigan State University
East Lansing, Ml 48824
Available: 9:00 - 4:00 daily
(517) 353-9760
Potpourri - Secondary

Barbara Jacoby
Ingham Intermediate School Districts
2630 W. Howell Road
Mason, M I 48854
Available : 8:30 - 4 :30 daily
(517) 676-3200
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IT WON'T BE LONG
TWENTY-SECOND ANNUAL MRA CONFERENCE
April 2 - 4, 1978
Grand Rapids
THEME: "Reflections - - Our World of Reading"
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